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the National League All-Star team, was voted
the Cardinals Player of the Year and won the
Rolaids National League Relief Man Award.
He donated the $25,000 award to the Taos
Parks and Recreation Board and St. Francis
Xavier School, and now devotes a portion of
his time to helping local high school baseball
programs.

Mr. Speaker, I wish to extend my congratu-
lations to Tom Henke for his most deserved
induction into the Missouri Sports Hall of
Fame.
f
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Mr. BARRETT of Nebraska. Mr. Speaker, as
a member of the Rural Caucus, I would like to
share my strong support for one of the most
vibrant sectors of rural America—our rural
schools. Out in my part of the country,
schools, along with churches, are at the heart
of a community. And, rural administrators,
teachers, and school boards should be com-
mended for the educational opportunities they
work to offer rural school students.

Rural schools offer students the types of
educational experiences we hope all students
can have—small classes, quality basic aca-
demic programs, personal relationships with
teachers and administrators, hands-on voca-
tional education opportunities, and the chance
to participate in a variety of quality extra-
curricular activities. In fact, more than 20 per-
cent of students in this country attend small,
rural schools. Rural schools in my district have
done an exceptional job maximizing learning
opportunities for their students by investing in
distance learning technology, forming edu-
cational service units to offer special education
and gifted and talented programs, and holding
themselves accountable, not only to the fed-
eral government and to the state, but, most
importantly, to parents.

When I consider excellent rural schools in
my district, several examples come to mind.
For instance, I think of the one-room Kinder-
garten through 6th grade Macon School in the
tiny village of Macon, Nebraska, where stu-
dents receive one-on-one attention in basic
academic areas and the arts. From the first
grade on, every student at the Macon School
receives individual piano lessons from their
teacher, Mrs. Johnson; writes plays, songs,
and poems; and performs original programs to
packed houses of family and friends. There
aren’t too many one-room schools left, but the
Macon School is an example of how tiny rural
schools can offer their students more enrich-
ing experiences than larger schools may be
able to offer.

Rural schools also work together to keep
their standards high. Schools like Franklin and
Hildreth, Nebraska, have invested in state-of-
the-art distance learning facilities so foreign
language, advanced math, and other ad-
vanced courses can be available to all stu-
dents, regardless of the size of their school or
the distance between the teacher and the stu-
dents. This year, these schools banded to-
gether to hire an exchange teacher, Cristina
Bermejo, from Spain to teach Spanish. This

teacher is physically located in the Franklin
school, but her courses are beamed via two-
way audio-video connection to Hildreth.

Because of their size and location, many
schools in our rural areas are able to reach
out to underserved and at-risk populations,
like the Santee School in Santee, Nebraska.
Led by a dedicated superintendent, Chuck
Squire, the Santee School works to empower
children from the Santee tribe and helps them
gain the skills they need for the 21st Century
workplace.

These are just a few examples of the high
quality educational experiences students in
rural school districts benefit. But, while there
are certainly many benefits to rural education,
there are also some real challenges facing
rural schools. One is the difficulty of attracting
teachers to work in far-flung school districts,
especially in fields like foreign language,
music, advanced math, and science. Recently,
many schools in Nebraska have started offer-
ing signing bonuses to draw teachers to their
schools.

In addition to staffing issues, federal funding
formulas have not addressed the unique fund-
ing needs of these districts. The problem is
that not all schools are created equal. Bigger
schools have an advantage when it comes to
attracting federal funds and resources. By
their very nature, small, rural schools have
their own strong points, as I have mentioned,
but they struggle, nearly always, for needed
funding. All current federal education formula
grants unintentionally ignore small, rural
schools by not producing enough revenue for
rural schools to carry out the program the
grant is intended to fund. To address this
problem, together with Mr. Pomeroy, I intro-
duced a bill, H.R. 2725, the Rural Education
Initiative Act, which was later incorporated into
the reauthorization package for the Elemen-
tary and Secondary Education Act (ESEA) and
passed by the House last October.

This program is completely optional, but if a
school district chooses to participate, the rural
provisions will allow a small, rural school dis-
trict with fewer than 600 students and located
in a community with a Beale Code of 6, 7, 8,
or 9 (the Beale Code is a measure used by
the USDA to determine ruralness) to combine
its federal education dollars in selected pro-
grams.

Small schools qualifying for this program
would have the option to apply for a flexible
lump-sum in place of funds from federal edu-
cation formula grants. While federal education
formula grants normally include strict rules for
how they must be used, schools receiving the
lump-sum grant could make their own deci-
sions about how to use the money. For exam-
ple, they could use the money to support local
education and to improve student achievement
or the quality of instruction. In exchange for
this flexibility, school districts would have to
meet high accountability standards.

When I’ve been in my congressional district,
I have heard from many rural school adminis-
trators who have told me that this particular
provision will help them serve their students
even better. They can’t wait for this provision
to become law so rural America’s students will
be able to benefit from the same types of pro-
grams as their urban and suburban counter-
parts.

This provision has broad bipartisan support
and more than 80 endorsements from edu-
cation organizations across the country. It pro-

vides a commonsense approach to using fed-
eral dollars in the way Congress intended—to
insure that all students, regardless of their
background, have the opportunity to receive a
high quality education.

As the ESEA reauthorization efforts con-
tinue during this session of Congress, I look
forward to helping this provision and others
designed to strengthen rural school districts
become law. I am pleased that the Rural Cau-
cus is taking a step forward to highlight some
of the issues facing rural America, including
rural education.
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Mr. GILMAN. Mr. Speaker, it is with deep
regret that I inform our colleagues of the pass-
ing of one of the outstanding political leaders
of New York State over the past century.

Malcolm Wilson was first elected to our New
York State Assembly in 1938, at the young
age of 24, representing a portion of West-
chester County. Throughout his 20 years as a
member of that chamber, he earned a state-
wide reputation for his honesty, integrity, and
for his thorough understanding of our legisla-
tive process.

Malcolm Wilson was known as a superb de-
bater, a skill he honed during his years as a
star member of the debate team at Fordham
University in the Bronx.

In the years following World War II, I came
to know Malcolm Wilson quite well, as he was
the coordinator of our Young Republican orga-
nization for the 9th Judicial District of New
York. In that position, he impressed us all with
his leadership and organizational skills.

In 1958, many leaders throughout New York
State considered Malcolm Wilson their logical
choice for Governor. But the nomination that
year was won instead by Nelson Rockefeller,
who brought to his candidacy extensive expe-
rience in the business world and in the State
Department, but none in the legislative proc-
ess. Accordingly, Rockefeller recognized that
Malcolm Wilson would be a superb Lieutenant
Governor, due to the universal respect held for
him in the legislature and his skill at maneu-
vering bills into law.

For 15 years, Malcolm Wilson served faith-
fully as our State’s Lieutenant Governor.
Often, during the end of that tenure, Malcolm
cracked that he was number two ‘‘longer than
Avis.’’ But no one disputed his dedication to
the cause of good government.

Late in 1973, when Governor Rockefeller re-
signed from office, Malcolm Wilson became
the 50th Governor of New York State. While
he brought his common sense principles to
the Governor’s mansion, he was denied elec-
tion to a full term as Governor the following
fall. It was the only time in his career that Mal-
colm Wilson lost an election.

Upon his passing yesterday, William Har-
rington, who served a decade as his legal
counsel during the Lieutenant Governor years,
stated: ‘‘When Malcolm spoke, people lis-
tened. I don’t think there was anyone more
learned about state government than Malcolm
Wilson.’’
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